


“Our mission is to ensure that all children 

are supported to become skillful and 

confident in their use of phonics for reading 

and writing, thus being able to access and 

enjoy all aspects of learning throughout 

their schooling.”



I don’t remember how I 

learned to read or 

write at school!

How will I be able to 

help at home?

I didn’t learn to read or 

write using phonics!

Why has the approach 

to reading and writing 

changed in schools?



So what actually 

IS phonics?

Phonics is understanding that 

groups of letters (graphemes) 

represent sounds (phonemes) 

– and vice versa.

For example, in the word ‘tap’, you hear the 

sounds /t/ /a/ and /p/.

These sounds (phonemes) are represented by 

graphemes – in this case, the letters ‘t’, ‘a’ and ‘p’.



Synthetic phonics means breaking 

words down into the smallest units of 

sound. 

For example, in the word ‘boat’, you 

hear three sounds - /b/ /oa/, /t/.

In the word ‘memory’ you hear five 

sounds - /m/ /e/ /m/ /or/ /ee/. 

In the word ‘school’ you hear four 

sounds - /s/ /k/ /oo/ /l/.

Don’t worry about the spellings yet, 

just think about the number of sounds

(phonemes) that you can break a word 

down into.



The word ‘toast’ has four 

phonemes - /t/ /oa/ /s/ /t/. 

It is represented by four 

graphemes, but has five 

letters.

The word ‘chair’ has two 

phonemes - /ch/ /air/.

It is represented by two 

graphemes, but has five 

letters.

The word ‘scrub’ can be 

broken down into five 

phonemes - /s/ /c/ /r/ /u/ 

/b/.

It is represented by five 

graphemes.

The word ‘mail’ has three 

phonemes - /m/ /ai/ /l/.

It is represented by three 

graphemes, but has four 

letters.

The word ‘star’ has three 

phonemes - /s/ /t/ /ar/.

It is represented by three 

graphemes.



That’s right!

But you spell the word as ‘phonics’.

In the English language, there are approximately 

44 different sounds (phonemes.)

But there are many, many different ways of writing 

these sounds (graphemes.)

In the word ‘phonics’, you hear 

the sounds /f/ /o/ /n/ /i/ /k+s/.



Phonics teaching helps children to 

learn which graphemes to use, for 

each sound in a word (phoneme.)

This is called a grapheme-

phoneme correspondence. 

We teach each grapheme-phoneme 

correspondence in a set order, with 

simple correspondences coming first 

– such as the sound /s/ is spelt with 

the letter ‘s’, or the sound /m/ can 

be spelt with the letter ‘m’.



Children will learn that two letters can make 

one sound (digraph) – such as ‘ai’, ‘ay’, ‘ey’, in 

the words ‘sail’, ‘say’ or ‘grey’.

Three letters can also make one sound 

(trigraph), and sometimes four letters can 

make one sound (quadgraph or tetragraph).

Pupils then learn more complex 

grapheme-phoneme 

correspondences as they progress 

through the programme – such as 

the sound /ai/ can be written in 

more than one way!



Children only learn to read and write 

words with the grapheme-phoneme 

correspondences that they have met so 

far. This is called a systematic phonics 

programme. 

We teach our phonics programme in a 

set order, increasing in difficulty as the 

phonics code becomes more complex.

Systematic, synthetic 

phonics teaching allows 

children to ‘crack the code’ 

and unlock reading and 

spelling skills!



Weeeeee!







We know that words are all made up of phonemes

(sounds). In synthetic phonics, we think about the 

smallest units of sound in each word. It is important 

that children develop their phonemic awareness, by 

being able to orally segment words and break them 

down into individual phonemes. 

To orally segment, we say each 

individual phoneme (sound) in the 

word aloud, in order, then we blend

it back together.



Encourage children to count 

the number of phonemes

they hear in words. 

This will support them when 

we come to look at writing 

and spelling.

We encourage children to think 

about and discriminate 

between the different sounds 

(phonemes) they hear in the 

word. Which is the initial sound 

you hear? What is the medial

sound? What about the final

sound?





When reading print, we 

encourage children to put 

their finger below each 

grapheme, and to say the 

phoneme aloud, moving 

from left to right, following 

with their finger. We call 

this ‘sounding out’ or 

‘decoding’. 

Decoding is when 

children ‘work out’ how 

to read a written word 

and to say it aloud.

We then encourage the 

child to blend the word 

back together, to then read 

the word aloud with speed 

and accuracy.

You may need to repeat the process, 

speeding up each time. In longer words, 

you may need to break the word down 

into syllables first, decoding each part in 

turn. 



The sound buttons 

indicate the 

graphemes to help 

you.

duck spots

church lightning

donkey whirling

window bottle

Your turn!

Can you work with the 

practitioner to sound out 

and blend these words?



As children’s reading skills 

develop, they should sound out 

and blend within their heads. 

With regular practise, children 

will not need to overtly sound 

and blend in a staccato 

fashion, beginning to read the 

words with accuracy, speed 

and fluency.

Children should always use the 

strategy of decoding when 

meeting a new or unfamiliar 

word as their primary strategy 

for reading. We do not 

encourage children to guess 

from the pictures or from the 

starting letter.

However, when 

reading at home, 

your child should 

blend aloud, so 

that the you can 

ensure their 

reading is accurate 

and support where 

necessary.



Encoding is when 

children hear a sound 

(phoneme) and write a 

symbol to represent this 

sound. It is the opposite of 

decoding when children 

see a written symbol and 

say aloud the sound 

(phoneme) it represents.

To spell words, first, we 

orally segment them.

We encourage children to 

say a word aloud, then to 

orally segment it, by saying 

each sound in the word 

aloud, in order.



When orally 

segmenting, we 

encourage children to 

build the words with 

their fists. 

For example – to orally

segment the word “dog”

– initially say the word

aloud. Then, hold out

one fist and say “d”, put

another fist on top and

say “o”, and move your

hand to put your fist at

the bottom back on top,

as you say “g”. Finally,

clap as you put the word

together - /d/ /o/ /g/ =

dog.

For longer words, you may 

need to encourage children to 

count the sounds in the word 

using their fingers. Ask the 

child how many phonemes

they counted. This will tell 

them how graphemes they will 

need to write! 



If your child spells a word in a 

phonetically plausible way, but 

selects the wrong grapheme, 

encourage your child to think 

other ways to write the 

grapheme, discussing their 

knowledge of different 

graphemes.

kea?

kee?

key?

kei?

As children become older, 

the words they are required 

to spell become more 

challenging. As we know, 

there is often more than 

one way of writing a 

sound.







How many 

phonemes in the 

word ‘eight’? 

How many 

graphemes in the 

word ‘six’? 

How many letters 

in the word 

‘nineteen’? 

How many 

phonemes in the 

word ‘ten’? 

Which phonemes 

do you hear in 

the word ‘thirty’?

How many letters 

in the word 

‘seven’? 

How many 

digraphs are in 

the word 

‘fifteen’?

Is there a trigraph 

in the word 

‘forty’? 

Can you think of a 

number that 

contains a 

quadgraph when 

you write it?

How many 

graphemes in the 

word ‘thirteen’? 

Can you think 

of another way 

to write the 

phoneme /ee/? 

Can you orally 

segment the word 

‘twelve’?

How many 

graphemes in the 

word ‘three’? 



Autumn Term 

Year R

Spring - Summer 

Term Year R

Summer Term 

Year R – Spring 

Term Year 1

Spring Term Year 

1 – Autumn Term 

Year 2



Autumn Term 

Year R

tin

Set 1

pat man nit

stand spin stamp maps

sun dot tag dog

Set 2

Set 3

Set 4

cop kid pink cramp

king castle

orang

e
grape

socks pup cracks run

rabbit puppy shell
runnin

g

hops fluff bats tells

happy leaf food baby

Simple code 

Adjacent consonants

Limited number of digraphs



Spring- Summer 

Term Year R

Set 1 Set 2

Set 3 Set 4

Set 5 Set 6

web

quilt buzz

chops shops things matches raining creeps night soaking

vents

carpark organ fur summer
brown coins hearing pure

Digraphs and trigraphs

Limited number of alternative 

graphemes

box wind

quick zebra



stray

Set 1

fried

Set 2

Set 3

Set 4

boys birthday

whirl

grape theme stone drive

Summer Term Year 

R – Spring Term 

Year 1

Alternative graphemes 

withdrawn

loudest

phonics toenail

few haul donkey



Set 1 Set 2

Alternative pronunciations

Alternative graphemes

*Key focus on READING in Sets 3 -

5

Spring Term 

Year 1 –

Autumn Term 

Year 2

Set 3

Set 

4

Set 5



Earth Words are words 

that are not fully 

decodable… yet!

However, they are important 

words to include as they help 

sentences make sense! You 

may know them as ‘common 

exception words’ or ‘tricky 

words’. However, we don’t 

believe they are tricky!

There are a small number of 

words in each phase that are 

introduced, that are not fully 

decodable yet, as children 

have not yet learned that 

part of the code.

Children should 

recognise which part 

of the word is not 

yet decodable and 

why this is!





Children complete a ‘Planet 

Challenge’ every day in 

school, linked to a GPC. They 

usually will learn a new GPC 

everyday, but there is also 

time for consolidation. 

We always start with revising 

our flashcards and individual 

GPCs, before moving onto a 

Revisit / Review activity where 

we revisit words containing 

graphemes and phonemes that 

we know, for reading and 

writing.



We always try and make 

activities multisensory and 

interactive!



Pip and Pap Phonics sessions are 

fun, exciting, collaborative and 

engaging.



After we have reviewed our 

learning, we then go onto the 

‘Teach’ section of the lessons, 

where children are taught a new 

grapheme-phoneme 

correspondence. 

Pupils practise reading 

words containing the GPC 

(sounding out and 

blending) and also 

practise writing the 

grapheme. 



Pupils will then ‘try out’ using 

the new grapheme-phoneme 

correspondence that they 

have learned, in a new context 

– such as in a caption, phrase 

or set of sentences, as part of 

a guided practise activity.



Finally, pupils will have the 

opportunity to independently 

apply their learning in a new 

context, such as writing a sentence 

or caption containing the new 

grapheme-phoneme 

correspondence.



Pip and Pap Phonics has 

its own reading scheme 

that is linked to the 

phonics programme and 

progression.

Pupils also take part in 

Guided Reading 

sessions to practise 

both their decoding 

skills and their 

comprehension skills. 

Pupils will practise their reading skills 

with texts containing GPCs that they 

have recently met, so that they are 

confident to decode and can read with 

fluency and accuracy.



Song Videos

Home Learning 

Challenges

Action and Letter 

Formation Videos



Reading Rockets

Holiday Challenges



Decodable 

Reading Books 



Parent and Child 

Workshops




